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Conference summary 

	

2	keynote	presenta'ons	
	
6	master	classes		
	
More	than	100	other	presenta'ons	including:	
Ø  Research	presenta'ons	
Ø  Round	Table	presenta'ons	
Ø  “Poster	and	pitch”	presenta'ons	
Ø  Micro	presenta'ons	

~220	delegates	from	all	other	the	world	
	
	
	



Bruce Macfarlane keynote 

	Assessment,	student	performa:vity	and	the	freedom	to	learn	
	
“Student	rights	at	University	are	being	undermined	by	prac'ces	that	
reward	social	and	behavioural	performa'vity	and	punish	non-
compliance…this	damages	student	freedom”	
	
Ø  Bodily	performa'vity	
Ø  Par'cipa've	performa'vity	
Ø  Emo'onal	performa'vity	



Phill Dawson keynote 

	Why	you	should	cheat:	Building	an	evidence	base	to	resist	
“assessment	conserva:sm”	
	
Ø  Dark	ages	are	coming	for	assessment	if	assessment	for	learning	

doesn’t	own	the	academic	integrity	conversa'on	
Ø  There	are	things	we	can	do	to	improve	assessment	security	that	

aren’t	bad	for	learning	
Ø  We	need	more	evidence	–	and	we’ll	need	to	cheat	to	get	it	



Conference themes 

	
Ø  Assessment	for	learning	and	the	meaning	and	role	of	authen'c	

assessment	
Ø  Leading	change	in	assessment	and	feedback	at	programme	and	

ins'tu'onal	level	
Ø  Addressing	challenges	of	assessment	in	mass	higher	educa'on	
Ø  Integra'ng	digital	tools	and	technologies	for	assessment	
Ø  Developing	academic	integrity	and	academic	literacies	through	

assessment	
Ø  Assessment:	learning	communi'es,	social	jus'ce,	diversity	and	well-

being	



A question for today’s webinar: 

“Making	technology	enhancement	effec've:	What	works?”	
	
	



A question for today’s webinar: 

“Making	technology	enhancement	effec've:	What	works?”	
	
	
Let’s	start	by	thinking	what	we	might	include	as	“technology-
enhanced	assessment”	using	the	lens	of	two	contras:ng	
presenta:ons	from	the	conference	



Today’s speakers 

	

Mira	Vogel,	King's	College	London		
"Students	and	assessors	in	conversa0on	about	
authen0c	mul0modal	assessment“	
	
Maria	Rosaria	Marsico,	University	of	Exeter		
"Online	tools	to	enhance	students	experience:	
assessment"	
	



Students and assessors in 
conversation about authentic 
multimodal assessment 
 
Dr Mira Vogel 



Overview and background 



Focused on one 
dimension of the research-
based  
Connected Curriculum at 
UCL 

 
 
 
“Students learn to 
produce outputs – 
assessments directed at 
an audience” 

 
Fung, 2017 



Overview - a UCL Connected Curriculum 
Fellowship Project 
 •  What kinds of authentic assessed work are 

students producing at UCL, and using which 
digital media? 

•  How are students supported to conceptualise 
their audiences? 

•  What approaches are taken to assessing 
multimodal work? 

•  Thanks to Dilly Fung and Brent Carnell. 
https://blogs.ucl.ac.uk/ccfellows/2016/10/07/authentic-multimodal-assessments/ 



What do we mean by authentic and multimodal?  

•  Engage with course 
material deeply and 
preferably, personally. 

•  Think like researchers and 
professionals in the 
discipline.  

•  Produce work with value 
beyond the end of the 
course. 

Meyer and Land, 2003; Boud, 2016; Sambell et al, 
2013. 
  

https://prezi.com/view/aGHYQjBLIBtseX9xNKUe/ 



“As soon as our sights are set on 
the objective of creating the 
learning condition for full social 
participation, the issue of 
differences becomes critically 
important.” 
 
 

Why make room for digital multimodal assessment? 

Turning outward:  
•  Social participation. 
•  Effort, attention, pride. 
•  Multiliteracies. 
•  Non-disposable. 
•  Authentic. 
•  Civic academia. 
 

 New London Group, 1996  



“… understanding and competent 
control of representational forms 
that are becoming increasingly 
significant in the overall 
communications environment, 
such as visual images and their 
relationship to the written word." 
 
 

Why make room? 

Turning outward:  
•  Social participation. 
•  Effort, attention, pride. 
•  Multiliteracies. 
•  Non-disposable. 
•  Authentic. 
•  Civic academia. 
 

 New London Group, 1996  



Why make room? 

Turning outward:  
•  Social participation. 
•  Effort, attention, pride. 
•  Multiliteracies. 
•  Non-disposable. 
•  Authentic. 
•  Civic academia. 

 
 

“…assignments that students 
complain about doing and 
faculty complain about 
grading.” Wiley, 2013 

Seraphin et al, 2019 

“…theoretically backed and 
anecdotally supported… 



Why make room? 

Turning outward:  
•  Social participation. 
•  Effort, attention, pride. 
•  Multiliteracies. 
•  Non-disposable. 
•  Authentic. 
•  Civic academia. 
 

“…students have stayed, but 
popular sentiment is not 
running our way. … We need 
practical demonstrations of 
how teaching and research 
bring prosperity to 
community, opportunities for 
the young, a richer and more 
engaged life for all.” 

Davis, 2017 



Methods 



Decisions about methods 

•  Everyone so busy – how 
can participation be 
worthwhile? 

•  Assessment is emotional. 
•  But anonymity would be 

practically impossible. 



Decisions about methods 

•  Everyone is very busy – 
need to make participation 
worthwhile. 

•  Assessment is emotional. 
•  But anonymity would be 

practically impossible. 
 

1.  Recruit pairs / threes of 
students and assessors 
for relaxed dialogue over 
the students’ work. 

2.  Generate interview 
prompts from literature. 

3.  Video, transcribe, analyse 
thematically (Nvivo). 

4.  Report as video. 
 





Questions for students Questions for staff assessors 
Why do you think you were asked to 
make this [video / blog / podcast]? 
What was your first impression of the 
assignment – did it seem academic? 
What was your understanding of how to 
succeed? 
Who were your audience and how did the 
idea of them influence your work? 

 
 

Which parts were most straightforward to 
produce? 
Most challenging to produce? 
What has been most valuable about 
doing this assessment? 



Questions for students Questions for staff assessors 
Why do you think you were asked to 
make this [video / blog / podcast]? 

Anything to add? 

What was your first impression of the 
assignment – did it seem academic? 

Anything to add? 
 

What was your understanding of how to 
succeed? 

Same question. 

Who were your audience and how did the 
idea of them influence your work? 

Anything to add? 
 

Which parts were most straightforward to 
produce? 

And to assess? 

Most challenging to produce? And to assess? 
What has been most valuable about 
doing this assessment? 

Same question. 



Themes from the dialogues 



Both academic and multimodal 

https://youtu.be/cyTZyWVUoiE?t=427 
Adam and Amoolya, Advanced Neuroimaging 
  
 

•  Students need to know why they 
are asked to produce new kinds 
of work. 

•  Students need reminding to bring 
academic standards to informal 
modes of communication. 

•  Multimodal work can stimulate 
fresh academic perspectives. 

•  New perspectives can liberate 
students; assessors are often 
exhilarated by this. 

•  Students can work with 
academic ideas in ways which 
feel authentic. 



Audience brings pride and attention 

https://youtu.be/DIy4e9hf90A?t=121 
Anna, studying Digital Anthropology. 
Julien, studying History. 
Samir, studying Economics. 
  
 

•  Students make an effort to 
be engaging. 

•  Making a good first 
impression becomes 
important. 

•  Student networks bring wider 
attention. 

•  There’s a virtuous circle of 
effort, attention and pride. 

 

Currently, audiences are mostly 
notional, rarely defined in detail. 
 



Assessing diverse work 
•  Diversity can be challenging 

for assessors. 
•  It can also be very enjoyable. 
•  Sometimes the work falls 

short of students’ vision or 
effort. 

•  Success is more about 
communication than tech 
skills. 

•  Assessors discern effort, 
purpose and achievement. 

 
 
 

https://youtu.be/RXEC_8Eki6A?t=376  
Hannah, assessing Digital Anthropology. 
Jacky, assessing History. 
Thomas, assessing interdisciplinary object-based learning. 
https://youtu.be/RXEC_8Eki6A?t=376  
Antony and Laura, ancient ideas in the modern world 



Dilemmas and purposes - watch for 1 min 11 sec 

6 min 19 sec to 7 min 30 sec.  
https://youtu.be/RXEC_8Eki6A?t=3769  
 



The power of peers 

https://youtu.be/Uy7wzKf6MtE?t=42  
Kerstin, assessing the built 
environments. 
Oreoluwa, studying engineering. 
  
 

•  Peers take an interest and spread ideas. 
•  Groups sustain each other in ambitious 

interpretations of a task. 
•  Groups attempt more technically demanding 

work. 
•  Students in groups learn the balance between 

control and workload. 
•  Groups bring warmth and companionship to 

learning. 



More themes and further 
information 



Further information 
Project page: https://wiki.ucl.ac.uk/x/LUq_Aw including link to these videos, 
thanks and credits to participants. 
 
Videos: https://mediacentral.ucl.ac.uk/Browse/Tag/authentic%20assessment  
Or: 
https://www.youtube.com/playlist?list=PLJBjo34xOdTOybJGpAo_9-_S2Ui6ZwsCx 
 
Resources including gallery, guidance and tools: 
https://prezi.com/view/aGHYQjBLIBtseX9xNKUe/  
 
Gaining consent to show, public or open students’ work: 
https://wiki.ucl.ac.uk/x/BQYzAw 
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Thank you J - keep in touch   
mira.vogel@kcl.ac.uk 



Online	tools	to	enhance	students	experience:	
assessment	and	feedback	
Assessment	in	Higher	Educa'on	Conference	2019		
Manchester,	26	&	27	June	2019		
Dr	Maria	Rosaria	Marsico,		
Senior	Lecturer	in	Structural	Engineering	
Director	of	Educa'on,	Engineering	
University	of	Exeter	
m.r.marsico@exeter.ac.uk	
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Background	
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83%	increment	over	five	years		for	CEMPS.	103%	increment	over	five	years	for	Mech.	Eng.	

College	of	Engineering,	Mathematics	and	Physical	
Sciences	(CEMPS)	in	number	
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!Engineering	discipline	and	the	National	
Student	Survey	

17
/7
/1
9	

Dr
.	M

ar
ia
	R
os
ar
ia
	M

ar
sic

o	

38	

Results	in	2017	showed	
student	sa'sfac'on	
regarding	“Assessment	
and	Feedback”	just	
above	50%.	
•  Students	not	engaged	
with	NSS.	

•  Students	were	not	
sa'sfied	with	quality	
of	feedback	they	
received.	

	



!Providing	feedback	
The	importance	of	feedback	for	learning	has	been	highlighted	by	a	
number	of	authors,	emphasising		
•  its	role	in	fostering	meaningful	interac'on	between	student	and	
instruc'onal	materials	(Buchanan,	2000:	199),		

•  its	contribu'on	to	student	development	and	reten'on	(Yorke,	
2001),		

• but	also	its	'me-consuming	nature	for	many	academic	staff	
(Gibbs,	2006)	

Buchanan,	T.	(2000)	The	efficacy	of	a	World-Wide	Web	mediated	forma've	assessment,	Journal	of	Computer	Assisted	Learning,	
16,	193–200.		
Yorke,	M.	(2001)	Forma've	assessment	and	its	relevance	to	reten'on,	Higher	Educa0on	Research	and	Development,	20(2),	115–
26.		
Gibbs,	G.	(2006)	Why	assessment		is	changing	in	Innova've	Assessment	in	Higher	Educa'on	by	Bryan	C	and	Clegg	K,	Routledge.			
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!Assessment	supports	student	learning	
Four	of	Gibbs’s	‘eleven	condi'ons’	under	which	assessment	
supports	student	learning	(Gibbs	and	Simpson,	2004)	are	
par'cularly	worthy	of	examina'on	in	this	educa'on	context:		
•  the	provision	of	sufficient	feedback	(in	terms	of	both	frequency	
and	detail);		

•  the	provision	of	:mely	feedback;		
•  the	delivery	of	feedback	in	such	a	way	that	students	have	to	
engage	with	it;		

•  the	provision	of	feedback	that	can	be	acted	upon	by	the	student	in	
future	learning	tasks.		

Gibbs,	G.	and	Simpson,	C.	(2004)	Condi'ons	under	which	Assessment	supports	Student	Learning.	Learning	and	teaching	in	higher	
educa'on.	1,	3-31	
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!Using	technology	
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New	Educa:on	Strategies	2019-25	

Learning	Reimagined	UoE	
Digital	Transforma'on	UoE	

On	line	assessment		

Laurillard,	D.,	et	al.,	(2009)	“Implemen0ng	technology-enhanced	learning”,	in	Technology-	Enhanced	Learning,	eds.	N.	Balacheff,	S.	Ludvigsen,	T.	De	Jong,	A.	Lazonder	&	S.	Barnes,	
Springer,	Dordrect,	The	Netherlands,	pp.	289-306.	
Wolsey,	T.	(2008).	Efficacy	of	instructor	feedback	on	wri]en	work	in	an	online	program.	Interna0onal	Journal	on	ELearning,	7(2),	311–329.	
Van	der	Pol,	J.,	Van	den	Berg,	B.	A.	M.,	Admiraal,	W.	F.,	&	Simons,	P.	R.	J.	(2008).	The	nature,	recep0on,	and	use	of	online	peer	feedback	in	higher	educa0on.	Computers	
&Educa0on,	51(4),	1804–1817.	



!Alternative	Solutions	

• Virtual	Learning	Environment	quiz		
•  limited	ques'on	styles	
• require	programming	skills	for	sevng	advanced	
engineering	ques'ons/feedback	

• Ques'onMark	Percep'on		
• not	user	friendly	
•  limited	ques'on	styles	
• require	VPN	for	advanced	sevng	
	
hSps://www.ques'onmark.com/content/create-ques'ons-and-assessments-ques'onmark-live	
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Case	Study	
A	third	year	engineering	module	 17
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!A	web-based	assessment	
On	line	assessment	features:		
• Providing	individualised,	targeted	feedback		
• A	comprehensive	feedback	(e.g.,	adding	learning	resources,	
images,	examples,	videos,	link,	reflec'on	on	tutorials)	

• Giving	a	reference	to	the	relevant	sec'on	of	the	course	material		
Create	a	prac'ce	assessment	(PA)	to	reduce	anxiety	by	allowing	the	
students	to	become	familiar	with	the	computer	system	(Sly,	1999)	
Ø Verify	that	students	engage	with	the	prac'ce	assessment	
Ø E.g.	simple	ques'ons	with	immediate	feedback	azer	submission	

Sly,	L.	(1999)	Prac'ce	tests	as	forma've	assessment	improve	student	performance	on	computer-managed	learning	
assessments,	Assessment	and	Evalua0on	in	Higher	Educa0on,	24(3),	339–43.		
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!The	structure	of	the	assessment	
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Ques'on	Bank	

Spreadsheet	

Outlook	

Students	Answers	

Feedback	

Microsoz	
Word	
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The	use	of	learning	material		



!NSS	2018	
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[NSS	Management	Informa'on	Hub,	University	of	Exeter		hSp://www.exeter.ac.uk/staff/mi/studentsurveys/
nss/		

Assessment	and	Feedback		
+11.4%	



!Conclusions	
•  Online	assessments	help	teachers	to	overcome	challenges	in	the	Higher	Educa'on	
(e.g.	increase	students	number,	academic	support	for	all,	high	quality	of	feedback)	

•  Tailor-made	feedback	is	designed	on	the	base	of	student’s	academic	performance,	
addressing	specific	needs	and	suppor'ng	their	learning	and	progression.	

•  Assist	and	support	students	during	their	learning	journey	
•  Effec've	approach	towards	improving	the	NSS	score	
•  Fit	within	the	new	University	Educa'on	Strategies	2019-25	

§  The	tool	that	I	have	developed	has	been	tested	by	other	academics	in	their	
engineering	modules	(2nd	year).	Students	appreciated	it.			

§ Colleagues	from	medicine	and	mathema'cs	are	implemen0ng	and	“gamifying”	the	
automated	feedback	sozware.	
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Thank	you	for	your	kind	a]en0on!	
Assessment	in	Higher	Educa'on	Conference	2019		
Manchester,	26	&	27	June	2019		
Dr	Maria	Rosaria	Marsico,	Senior	Lecturer	in	Structural	Engineering	
Director	of	Educa'on	–	students	experience	
m.r.marsico@exeter.ac.uk	



A question for today’s webinar: 

“Making	technology	enhancement	effec've:	What	works?”	
	
	
Let’s	start	by	thinking	what	we	might	include	as	“technology-
enhanced	assessment”…	



Starting from a personal reflection 



Other ideas from this year’s conference: 

	







 
 
Retaining 
Students and 
Designing for 
Success with 
Interactive 
Technologies 
 
 
 

Puzzle	Missing	Piece	by	Andrew	Doane	from	the	Noun	Project	

Melissa Roughley, Educational Developer &  Victoria Quilter, Sessional Lecturer  ​ 
​	

• Integrating digital tools and technologies for assessment 



Identifying high fail subjects and developing interventions

Qualitative Data

•  SETU over 6 terms
•  Assessment task descriptions and rubrics​
•  Classroom observation 

Quantitative Data ​

•  Student pass rates over 3 years ​
•  Average grade over 6 terms
•  Grade distributions over 6 terms (per task)​​

ACC100	 ACC600	ECO600	MKT100	MGT101	

High	fail	rates	

The critical issue = 

•  Build a set of interventions for each 
subject	



            Created exemplars  •  Engages learners to find 
out more

•  Linked to rubric criteria



          Built opportunities for immediate feedback
	
•  Engaging and interactive

•  Immediate feedback

•  Checkpoints to 
consolidate knowledge

	



         Reduced academic misconduct 
•  Academic Integrity 

Module (AIM) for 
students 

•  Slick integration of H5P 
interactives

•  Badge on completion



Other presentations from the Conference 
• Using	technology	to	provide	feedback	to	large	classes	
• Goals,	benefits	and	challenges:	implemen'ng	digital	assessment	at	
Brunel	University,	London	

• Using	digital	tools	to	facilitate	peer	review	and	enhance	feedback	and	
assessment	

•  A	flexible	and	fair	web-based	Group	Marking	Tool	that	combines	both	
staff	and	student	(peer-review)	scores	

•  The	efficacy	of	audio	feedback:	An	inter-ins'tu'onal	inves'ga'on	
•  Suppor'ng	asynchronous,	mul'-ins'tu'on,	student	learning,	through	
peer-assessment	and	feedback,	using	Peerwise	in	third-level	chemistry	

•  Academic	integrity	through	e-authen'ca'on	and	authorship	verifica'on	
for	e-assessment:	impact	study	

•  Changes	in	technology-assisted	assessment	and	feedback	in	UK	
universi'es	

	
	
	



What should be include as “technology-
enhanced assessment”? 
	
	
	



Questions for discussion: 
“Making	technology	enhancement	effec:ve:	What	works?”	
	
• What	can	we	do	to	make	technology-enhanced	assessment	more	
effec've?	

• Are	there	things	we	shouldn’t	be	doing..	
• How	far	is	it	appropriate	to	do?	

•  Is	it	appropriate	for	the	Assessment	in	Higher	Educa'on	
Conference	to	have	a	separate	theme	on	“Integra'ng	digital	tools	
and	technologies	for	assessment”?	

	
	



Webinar Series 
 

Webinar Session feedback 
 
 
With thanks from your hosts 
 
Webinar Hosts 
Professor Geoff Crisp,  
Deputy Vice-Chancellor & Vice-President Academic 
University of Canberra 
g.crisp[at]canberra.edu.au 
Dr Mathew Hillier,  
Office of PVC Education,  
University of New South Wales 
m.hillier[at]unsw.edu.au 
 
Recording available  
http://transformingassessment.com 

	e-Assessment	SIG	


