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Hello!		
These	and	other	slides	will	be	available	on	my	
website	at	hNp://sally-brown.net	as	Open	
EducaUonal	resources.		



Thanks	to	Anglia	Ruskin	University!	

! ! The	materials	in	this	webinar	are	based	on	some	in	
development	for	Anglia	Ruskin	University	in	the	UK	in	a	
project	led	by	Sharon	Waller	and	delivered	by	me,	Erica	
Morris	and	Margaret	Price;	

! ! You	will	ulUmately	be	able	to	find	them	among	the	OER	
resources	at		
hNp://www.anglia.ac.uk/anglia-learning-and-teaching/
good-teaching-pracUce-and-innovaUon/assessment-and-
feedback/anglia-assessment-album	



I	assert	that	doing	assessment	well	is	highly	
important…	

! ! This	is	not	only	because	it	impacts	so	substanUally	on	student	
achievements,	but	because	it	is	an	important	locus	of	direcUng	
student	effort	and	focus	(Price	et	al,	2012,	Brown	and	Race,	2012).		

! ! Students’	lives	and	careers	aber	graduaUon	can	be	heavily	
impacted	by	poor	assessment	experiences,	and	these	oben	link	to	
student	drop-out	and	failure	to	achieve	potenUal.	(Yorke	and	
Longden,	2004).		

! ! UniversiUes	therefore	have	a	commitment	to	students	and	the	
new	assessors	themselves	to	make	the	process	of	learning	to	
assess	well	as	posiUve	and	as	effecUve	as	possible.		

! ! Poor	quality	and	unreliable	outcomes	are	the	inevitable	result	of	
leaving	new	assessors	to	learn	on-the-job	without	support.		





Assessment	is	a	complex	task	

! ! It	takes	experience	to	get	it	right,	so	early	
support	is	essenUal	to	ensure	you	become	
competent	to	assess	;	

! ! The	HEA	‘A	Marked	Improvement’	project	
(HEA,	2012)	emphasised	the	importance	of	
‘support	mechanisms	such	as	mentoring	to	
help	staff	build	confidence	in	the	formaUon	
and	reliability	of	their	assessment	
judgments’	(Tenet	B6.2);	

! ! It’s	important	to	recognise	that	assessment	can	never	be	precise	
(Tenet	3);	

! ! Even	highly	experienced	assessors	oben	fail	to	agree	completely	
on	a	mark,	so	it	isn’t	sensible	to	agonise	about	the	margins	
between	66%	and	67%;	

! ! Assessment	needs	to	be	for	not	just	of	learning!		
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Giving	prompt,	formaUve	and	developmental	
feedback	is	crucial	

! ! The	language	and	tone	of	your	feedback	can	make	the	
difference	between	building	or	destroying	confidence;	

! ! Students	need	to	learn	from	this	assignment	and	move	
confidently	on	to	the	next	assignment	(Nicol	and	McFarlane	
Dick,	2006).		

! ! The	purpose	of	feedback	is	to	[give	enough	informaUon]	to	
help	students	improve	performance	and	change	their	
pracUces	to	ensure	they	make	the	grade,	rather	than	
criUcising	them	personally,	so	comments	should	focus	on	the	
work	and	how	to	make	it	beNer	rather	than	personal	
comments	(Boud,	2007);	

! ! It	needs	to	be	received	in	sufficient	Ume	to	impact	on	the	
next	assignment.	
	



Making	choices:	a	fit-for-purpose	approach.	For	
each	assignment,	the	assessor	needs	to	decide:	

! ! Why	are	you	assessing:	what	is	the	purpose	of	this	assignment?	(to	
build	confidence,	to	ensure	standards	are	met,	to	help	students	know	
what	they	need	to	do	to	improve,	to	give	a	final	grade?	

! ! What	exactly	is	it	being	assessed?	Process	or	product?	Work	in	
progress	or	final	result?	Theory	and/or	pracUce?	

! ! How	should	you	assess:	what	are	the	most	appropriate	approaches	
and	methods	to	use?		(Exams,	MCQs,	essays,	porpolios,	posters,	case	
studies,	oral	exams,	computer	simulaUons,	patchwork	texts?)	

! ! Who	are	the	best	agents	for	assessment?	(tutors,	peers,	students	
themselves,	employers,	pracUce	supervisors	etc)		

! ! When	should	you	be	assessing?	Early	on	to	gauge	progress?	Mid-
point	to	highlight	issues?	End	point	to	assure	standards	have	been	
met?	Incrementally	to	allow	a	progressive	build-up	of	achievement?	

(Brown,	2016)	



First	steps	in	HE	assessment	

! ! When	designing	new	assignments,	start	by	scruUnising	the	course	
outcomes	and	make	sure	you	are	mapping	student	performance	
against	what	is	expected	of	them	(these	are	usually	described	as	
‘Learning	Outcomes’).		

! ! From	these,	it	is	then	possible	to	determine	the	criteria	for	
assessment	to	ensure	alignment,	coverage	and	appropriate	
weighUng	of	marks.		

! ! Next	it	is	necessary	to	check	assessment	plans	against	
Professional,	Subject	and	Regulatory	Bodies,	naUonal	quality	
assurance	agency	and	your	university’s	assessment	regulaUons	to	
ensure	compliance	with	them.		

! ! It’s	wise	to	check	with	more	experienced	colleagues	about	any	
aspects	of	assessment	that	you	find	puzzling	or	problemaUc.		



StarUng	to	assess	

! ! Review	assignments	against	criteria	aber	an	iniUal	read	through	
and	make	really	basic	judgements:	does	this	match	the	criteria	
brilliantly,	well,	adequately,	just	about,	or	not	at	all?	This	would	
enable	you	to	start	evaluaUng	within	five	broad	bands,	and	then	
marks	can	be	assigned	accordingly	on	a	second	read.		

! ! When	you	are	doing	this	for	the	first	Ume,	it's	best	assess	
alongside	an	experienced	marker	who	can	show	you	the	ropes	
and	help	you	build	confidence	that	you	are	marking	to	the	right	
standard.		

! ! Aim	to	show	to	a	more	experienced	marker	early	on	some	
examples	of	your	top	graded	assignments,	a	couple	of	reasonable	
ones	in	the	middle	of	the	mark	scale	and	a	couple	if	you	can	of	
work	that	you	think	just	doesn't	merit	a	pass	so	you	can	gauge	
standards	together	and	check	you	aren't	being	over	or	under	
generous	in	your	marking.		
	



StarUng	to	assess	contd.	

! ! Don’t	expect	marks	to	conform	to	normal	distribuUon	curves	
unless	you	have	a	cohort	of	thousands.		

! ! Work	systemaUcally	and	logically	and	don’t	work	too	long	
when	you	are	Ured	(experts	advise	no	more	than	three	hour	
stretches	including	liNle	breaks);	

! ! As	you	become	more	confident,	conUnue	to	consult	peers	so	
you	are	steadily	building	shared	standards	within	your	
subject	community	(HEA,	2012,	op	cit).	



Giving	feedback	that	helps	students	improve.	

! ! Marking,	that	is,	making	judgments	on	students	work	that	result	
in	a	grade	leNer	or	number	is	important,	but	equally	so	is	giving	
feedback	that	changes	their	pracUces	for	the	beNer	on	future	
assignments;	

! ! Focus	your	comments	on	specific	steps	students	can	take	to	make	
their	work	beNer	(so	for	example,	don’t	just	write	References!	
Beside	unreferenced	work,	but	point	students	towards	guidance	
on	how	your	part	of	the	university	prefers	arUcles,	books,	
websites	and	other	publicaUons	to	be	acknowledged	and	
referenced;	

! ! Ensure	that	the	comments	you	make	are	sufficient	in	quanUty	to	
enable	students	to	follow	what	you	are	advocaUng,	but	no	
extensive	that	you	exhaust	yourself	and	students;	



Giving	feedback	well	

! ! Use	the	format	that	your	university	or	Faculty	expects	markers	to	
use	for	giving	feedback	(e.g.	online,	using	proformas	or	rubrics,	
orally,	face-to-face,	by	email	and	so	on);	

! ! Make	sure	you	mark	and	return	work	with	feedback	within	the	
required	turnaround	Ume	(which	in	many	universiUes	is	3	weeks);	

! ! Remember	always	that	the	recipients	of	your	feedback	are	real	
people	and	consider	the	impact	your	criUque	will	have	on	them.		

! ! It’s	important	to	challenge	all	students	to	improve	but	not	to	
undermine	confidence	in	early-stage	learners	and	those	with	low	
self-confidence	and	esteem.		



AcUvity		
Assessment	task:	the	brief	

ReflecUng	on	your	first	semester	on	the	BSc	Nursing,	write	a	500-word	
(excluding	references)	criUcal	reflecUon	on	one	criUcal	incident	you	have	
experienced	while	undertaking	your	placement	on	a	ward,	and	for	that	
parUcular	occasion:	
! ! Describe	the	events	as	you	understood	them;	
! ! Describe	your	feelings	about	this	event;	
! ! Outline	what	you	have	learned	from	this	event	about	yourself	and	your	

chosen	profession;	
! ! Given	a	similar	situaUon	in	the	future,	what	would	you	do	the	same	and	

what	would	you	do	differently?	
! ! In	what	ways	do	the	theories	you’ve	learned	on	the	course	help	you	to	

make	sense	of	what	you’ve	observed	on	placement?	
! ! What	do	you	now	feel	you	need	to	do	to	help	you	be	effecUve	as	a	

student	and	ulUmately	as	a	nurse?”	



AcUvity		
Assessment	task:	the	criteria	
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AcUvity		
Assessment	task:	Aru	(extract)	
I	am	doing	a	nursing	degree	having	spent	five	years	working	first	as	a	care	
assistant	and	later	as	a	nursing	assistant.	I'm	really	enjoying	studying	at	
University	but	I	find	it	really	hard,	parUcularly	in	managing	doing	the	studying	
alongside	looking	aber	my	kids	and	caring	for	my	90-year-old	mum.	week	I	was	
nursing	an	old	lady	on	the	geriatric	ward	at	St	Mary’s.			She	was	in	a	very	poor	
way	because	she	was	dehydrated	and	kept	blacking	out.	felt	really	upset	about	
it	as	I	wouldn’t	have	let	my	mum	get	into	that	state.	You	have	to	encourage	
them	to	drink,	not	just	leave	a	cup	of	tea	in	front	of	them	and	then	take	it	away	
when	it	gets	cold.	It	is	very	clear	when	you	read	about	dehydraUon	that	when	
paUents	don’t	drink	much	they	quite	oben	get	disorientated	and	actually	get	
too	confused	to	drink	(Campbell,	1971,	Norton	et	al,	1962)	That’s	how	this	lady	
had	got	and	her	urine	was	dark	brown.	I	felt	like	giving	the	trolley	woman	a	
real	Ucking	off	for	just	taking	the	full	cup	away	without	menUoning	it	to	anyone	
but	I	thought	that	might	make	trouble.	But	I	did	menUon	it	to	the	senior	nurse	
on	duty	as	I	was	worried	she	might	get	even	worse.	What	I	did	at	the	Ume	was	
to	sit	down	with	the	lady	when	the	trolley	came	around	and	talked	to	her	and	
pretended	to	drink	myself	and	she	watched	me	then	had	liNle	sips	herself.		



	
AcUvity		
Assessment	task:	Tena		
Working	on	a	geriatric	ward	has	been	a	real	challenge	to	me	as	I	haven’t	spent	
much	Ume	previously	around	elderly	people	and	in	the	past	I	felt	somewhat	
inUmidated	by	the	idea,	worried	about	the	smells	and	the	confusion.		I	
started	six	weeks	ago	on	my	placement	on	a	48-bed	ward,	with	six	secUons	
each	with	eight	paUents.	My	duUes	have	involved	accompanying	the	senior	
nurse	on	ward	rounds,	taking	regular	temperaUre	and	blood	pressure	checks	
and	helping	some	of	the	paUents	to	eat	and	drink,	which	is	crucial	to	helping	
them	thrive.	I	was	fasinated	to	read	an	arUcle	about	the	importance	of	
hydraUon	and	I	learned	a	great	deal	from	it.	Nowadays	I	always	make	a	
mental	note	to		watch	how	much	each	paUent	is	eaUng	and	drinking	aber	
each	meal	and	reporUng	it	if	I	feel	someone	is	not	gexng	what	they	need.	I	
know	from	looking	aber	my	own	sick	children	that	it	isn’t	just	a	maNer	of	
telling	them	to	do	it:	they	oben	take	pursuasion	to	even	lib	a	cup.	My	own	
axtude	has	changed	a	lot	since	I	started	on	this	ward.	I’ve	stopped	worrying	
so	much	about	the	les	pleasant	bits,	and	encouraged	by	my	mentor,	started	
to	think	of	all	the	pateints	as	indivudals,	not	just	‘Bed	7	by	the	window’	or	
‘the	asmaUc	diabeUc’.		



	
	
AcUvity		
So	what	were	your	thoughts	on	these		
two	assignments?	

! ! Aru#/1245#$%88#,-.#%88)+*9.*,#N#a	

! ! Tena#/1245#$%88#,-.#%88)+*9.*,#N#b	

! ! both#/1245#$%88#N#c	

! ! neither	/1245#$%88#N#d	

! ! undecided#N#e	

7"$.#(199.*,8#)*#,1#,-.#,.<,#01<#,11O#



Reviewing	the	acUvity	

! ! The	examples	have	been	designed	so	that	neither	is	either	
completely	disastrous	or	stupendously	good.	Aru	is	fluent	and	
accurate	in	wriUng,	while	Tena’s	work	is	full	of	errors.	Aru	uses	
references	(correctly	cited)	but	they	are	very	old	and	Tena	uses	none.	
Both	demonstrate	honesty	and	a	commitment	to	professionalism,	
but	the	extent	differs;	

! ! It	is	likely	that	markers	would	give	quite	diverse	marks	for	these	
examples	depending	on	their	context	and	experience.		

! ! Both	have	their	flaws	and	these	examples	demonstrate	that	
assessment	is	a	complex,	nuanced	and	demanding	process,	requiring	
the	exercise	of	judgment	by	the	assessors	with	outcomes	that	are	
rarely	clear-cut.		

! ! It’s	important	when	several	people	are	assessing	to	ensure	inter-
assessor	reliability	and	that	everyone	is	marking	to	the	same	
standard.	This	can	only	happen	through	dialogue	and	pracUce.		





Some	concluding	thoughts	

! ! You	are	likely	to	encounter	students	and	colleagues	with	
very	different	experiences	of	assessment	forms	and	
approaches	and	no	single	naUon	has	a	monopoly	on	doing		
assessment	well;	

! ! Assessing	and	giving	feedback		well	is	tough	but	becomes	
more	manageable	with	pracUce,	especially	when	you	work	
alongside	peers;	

! ! It	is	probably	the	most	important	job	you	do	for	peers,	so	
worth	invesUng	Ume	and	effort	in	doing	it	well.	
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