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Intended Learning outcomes
At the end of this workshop you will be able to:

= Reflect on assessment culture(s) and the barriers and
enablers of transformational change

= Consider practical strategies to develop student and
staff confidence in their capacity to address learning
outcomes and judge performance

= |dentify sites of resistance where the academy can
reflect on prevailing norms

= Imagine an academy which values the personal
rather than the bureaucratic.
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What was the first mark you rememr
receiving on a University assessment?
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Conversation Catalysts for Higher Education

Conversation 01: Part One
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Queensland University of Technology
Brisbane, Australia
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Tue, 18 Apr 2016 6:29 am
students online

Welcome to the UTS online Enter your student or staff identification number and password below (the same one you
Student Feedback Survey (SFS) = ommemme®

EARLY Tell us about your learning experience at UTS, STUDENT

FEEDBACK
SURVEY A short message from the Vice-Chancellor on why the Early

Feedback Survey is important can be viewed here

Inside are currently open surveys waiting to be completed. You can also look at past STAFF

GO

Your feedback is confidential, When you submit the SFS, your student ID registers
your participation and enters you into the prize draw

Two related surveys are now conducted for every subject each session: CHARITI ES THANK YOU|

* Early Feedback Survey (EFS) a short survey run during week 4 for you to provide
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Over o you -
please comment in the message box

= What are the = How do we reframe
effects of students assessment to
being driven by address the
marks?e problematic
relationship

between marks and
students evaluation
of teaching
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Conversation 01:Part Two

Dr Abby Cathcart (PFHEA)
Associate Professor of Management
Head of QUT’s Academy of Learning and
Teaching
Queensland University of Technology
Brisbane, Australia
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Tue, 19 Apr 2016 6:29 am AET
students online 7

We l C 0 m e tO the U TS 0 n l i n e Enter your student or staff identification number and password below (the same one you
Stu de nt Feed ba C k SU rvey (S FS) use to access your UTS webmail account) and click ‘GO

EARLY Tell us about your learning experience at UTS. STUDENT
FEEDBACK
SURVEY A short message from the Vice-Chancellor on why the Early
Feedback Survey is important can be viewed here.
Inside are currently open surveys waiting to be completed. You can also look at past STAFF

Your feedback is confidential. When you submit the SFS, your student ID registers
your participation and enters you into the prize draw.

Two related surveys are now conducted for every subject each session: CHARITI ES THANK YOU!

* Early Feedback Survey (EFS) a short survey run during week 4 for you to provide
an early indication of how you feel about each subject.
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Does student engagement in self-assessment calibrate their
judgement over time?

David Boud®*, Romy Lawson® and Darrall G. Thompson®

“Faculty of Arts and Social Sciences, University of Technolg
of Law, Business and Creative Arts, James Cook Univerg
Design, Architecture and Building, University of Tec

One of the implicit aims of higher educatio

better judges of their own work. This paper 4 \\ \\.' :
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compared with those from tutors to plot changes over timg
that overall students’ judgements do converge with those o




‘These data suggest that students who are both accurate estimators (mid-range
achievers), and, to a degree, those who tend to underestimate their performance
(high achievers) improve their performance over successive tasks’.
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Over o you -
please comment in the message box

= How can we use = What works well in
self-assessment to your instifution?
empower learnerse
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University burnout: It's a thing for stressed-out

students The Sudney Morning FHerald

January 18, 2016

Fran Molloy Natlo nal
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Email article Print d'| Reprints & permissions

High achievers can be very self-critical if their grades do not match their expectations. Photo: Suppiied
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Should effort count?

= Should effort counte = ", . .students judge
Students certainly professors as unfair
think so when the perceived
effort invested in the

- Teaching Professor completion of an
Blog, April 2012 assignment does

not compensate for
actual poor
performance.”

« (Tippin et al. 2012:58)
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Over to you -
type comments into the message box

= How do we stop students taking it all so
personallye




Constructive Alignment...
is one of the most influential
ideas in higher education.

(Houghton, 2004)

CONSTRUCTIVE ALIGNMENT

Adapted from the QUT Teaching Advantage Program (Cathcart, Greer & Neale, 2015) © 2016 Cathcart & Thompson
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What do academic employers want?
(Pitt & Mewburn, 2016)

= YA mulfi-talented,
always ready anad
available worker...the
academic super-hero”

= (Pitt & Mewburn, 2016:12)




Consiructive alignment (adapted from Biggs 2003:28)

Climate?

Teaching &
Learning
Activities

(TLAS)

Intended

Learning
Outcomes

(ILOs)

Humans?

Assessment
Tasks

(ATs)
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Key ideas from this workshop...

The assessment back-wash effect can neutralise the effort we put into
teaching

Assessment criteria need to be linked to meaningful categories of
development for students

Assessment criteria will always be contestible and teaching feams and
students need to provided with opportunities to discuss and critique them

Criteria-based self-assessment needs to be taught and developed so
students learn to calibrate their judgements and builds confidence in their

capacity to perform well

The culture of the single mark needs to change (for staff and students) to
allow meaningful interpretations of individual performance

Assessment is personal for staff and students, labels stick

© 2016 Cathcart & Thompson




If you would like to discuss any of these
ideas or find out about our Conversation
Catalysts please get in fouch

abby.cathcart[{at]gut.edu.au

darrall.thompson|at]uts.edu.au

cccccccccccccccccccccc




References and Further Reading

=  Bloxham, S., den-Outer, B., Hudson, J. and Price, M. (2015). Let’s stop the pretence of consistent
marking: exploring the multiple limitations of assessment criteria. Assessment & Evaluation in

Higher Education. [online first]

= Boud, D, Lawson, R. & Thompson, D. (2013). Does student engagement in self-assessment
calibrate their judgement over time? Assessment & Evaluation in Higher Education. 38 (8)

=  Brown, S and Race, P (2012) Using Effective Assessment to Promote Learning, in University
Teaching in Focus: a learning-centred approach, Hunt, L and Chalmers, D (eds), Australian

Council for Educational Research and Routledge, pp.74-21

= Carroll, D. (2013). Business student’s attitudes to criteria based self-assessment and self-efficacy.
[conference]

= Cathcart A, Neale L, (2012) Using technology to facilitate grading consistency in large classes,

Marketing Education Review pl11-14

= Cathcart, A., Greer, D., and Neadle, L. (2014). Learner-Focused Evaluation Cycles: Facilitating
learning using feedforward, concurrent and feedback evaluation. Assessment & Evaluation in

Higher Education

=  www.doctoralteaching.org

© 2016 Cathcart & Thompson




References and Further Reading

=  Greer, D., Cathcart, A., and Neale, L. (2015, in press). Helping doctoral students teach:
Transitioning to early career academia through cognitive apprenticeship. Higher Education
Research and Development. (forthcoming)

= Pift, R.& Mewburn, [.(2016): Academic superheroese A critical analysis of academic job
descriptions, Journal of Higher Education Policy and Management,

= Sadler, D.R, (2012). Assuring academic achievement standards: from moderation to
calibration. Assessment in Education: Principles, Policy and Practice, 20 (1), pp.5-19

= Shevlin, M., Banyard, P., Davies, M and Giriffiths, M (2000). The validity of student evaluation of
teaching in HE: love me, love my lectures? Assessment and Evaluation in Higher Education. 25
(4))., 397-405

= Transforming Assessment in Higher Education Framework. Higher Education Academy. 2015.
www.heacademy.ac.uk/frameworks

= Tippin, G., Lafreniere, K/ and Page, S. (2012). Student perception of academic grading:
Personality, academic orientation, and effort. Active learning in higher education. 13(1).pp.
51-61

= Weimer, M. (2011). Should effort counte Students certainly think so. Teaching Professor Blog. 25
September, 4

=  Winstone, N., Nash, R., Rowntree, J. & Menezes, R. (2015): What do students want most from
written feedback information? Distinguishing necessities from luxuries using a budgeting
methodology, Assessment & Evaluation in Higher Education

© 2016 Cathcart & Thompson




Transforming Assessment

Webinar Series

Session feedback:

With thanks from your hosts

Professor Geoff Crisp,
PVC Education, University of New South Wales
g.crisp[atjunsw.edu.au

Dr Mathew Hillier,

Office of the Vice-Provost Learning & Teaching
Monash University
mathew.hillier[atjmonash.edu

Recording available
http://transformingassessment.com

BW  e-Assessment SIG

A ascilite



