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The	impact	and	possibiliKes	of	video	
feedback	in	higher	educaKon		

	
-	towards	a	model	of	care,	trust,	and	social	

presence	

JusKn	Rami	PhD	-			InsKtute	of	EducaKon	-		DCU	



THE	ISSUE	-		‘Teacher	Telling’	
 

“The	fundamental	problem	lies	less	with	the	quality	of	
feedforward	and	feedback	than	with	the	assumpOon	that	
telling,	even	detailed	telling,	is	the	most	appropriate	route	
to	improvement	in	complex	learning.	Learning	from	being	
told	is	flawed	as	a	general	strategy	because	the	condiOons	
for	the	statements	to	make	inOmate	connecOon	with	the	
student	work	(with	a	view	to	future	work)	are	rarely	
saOsfied.”																																												

(Sadler,	2010,	p.	548)	
	



Defining	Dialogical	
Feedback	 

‘A	dialogic	process	in	which	
learners	make	sense	of	
informaOon	from	varied	
sources	and	use	it	to	enhance	
the	quality	of	their	work	or	
learning	strategies’	
	
(Carless,	2015,	p.192)	



A	dialogical	approach	to	feedback	 

The	emphasis	

on	the	process	

	

	

	

	

(MacDonald,	1991;	
Carless,	2006)			

The	need	for	negoKaKon	of	
meaning	and	shared	understanding	
of	assessment	criteria		
	
	
	
(Boud,	1992;	Chanok	2000;lHarrington	&	Elander	
2003;	Harrington	&	al.	2005;	Sambell	&	McDowell	
1998;	Higgins	Hatley	&	Skelton,	2001;	Norton,	
2004;	Price	&	Rust,	1999;	O’Donovan,	Price	&	Rust	
2000;	Rust,	Price	&	O’Donovan,	2003)	

PEDAGOGICAL	DIALOGUE	&	FORMATIVE	ASSESSMENT	SHARE	COMMON	PRINCIPLES	

The	development	of	
reciprocal	

commitment	
between	assessors	
and	assessees		
	
(Hyland	1998;	Taras,	2001;	
Boud	&	Molloy,	2013)	



RESEARCH	methodology	&	Kmeline		
	

Phase	1	
Examining	the	
literature	in	
relaOon	to	
feedback			

Feedback	methods	,	
Dialogue	

Uptake,	Social	presence,		
Care	&	Trust			

Phase	2	 Gathering	data	
2	different	cohorts		

QualitaOve	
study	–	surveys	
&	interviews		

Phase	3	 Analyse	the	
data	

ThemaOc	
analysis		



Moving  f rom F2F  to  remote  learn ing  &  teach ing   



Moving	from	F2F	to	remote		



Moving	from	F2F	to	remote		



The	Pre-pandemic	Process		



The	remote	Feedback	process		



The	remote	Feedback	process		



Driven	by	the	literature		

•  Knowledge emerges only from situations in which learners 
have to draw them out of meaningful experiences (Dewey 
1938).    

 
•  Stems from a constructivist theory of knowledge and is 

based on the premise that meaning cannot be imposed or 
transmitted by direct teaching but created by the students 
through their learning activities. (Biggs & Tang, 1998)  

•  Students co-construct meanings from feedback as part 
of closing feedback loops (O’Donovan, Rust, 
and Price 2016) 

•  Brings deep and true meaning to the concept of 
assessment as a learning tool:  Assessment As Learning  
(Black & Wiliam 1998) 



Pedagogical	Dialogue		

Further	elaboraOon	of	the	
model	(Rami	&	Lorenzi	
2020)	embeds	the	other	
social-construcOvist	aspects	
as	well	as	being	influenced	
by	Freire’s	(1989)	work	on	
dialogue,	which	embeds	the	
noOon	of	trust,	mutual	
respect	and	care	which	are	
at	the	heart	of	the	dialogical	
process		

TEACHER/ 
STUDENT 

LISTENING 

FEEDBACK/ 
FEEDFORWARD 

ACTION 

RESPECT 

TRUST 

SHARED 
UNDERSTANDING 



Some	iniKal	findings		

That	is	to	say	that	the	
assessment	and	feedback	
loop	is	closed	as	the	
evaluaOve	funcOon	of	the	
design	is	also	built	into	the	
model	ensuring	the	student	
is	part	of	this	process.		
This	also	reflects	Yang	&	
Carless	feedback	triangle	
model	which	includes	the	
social,	content	and	
organisaOonal	dimensions.		
 

This	feedback	loop	ensures	that	the	‘feedback	triangle’	(Yang	&	Carless,	2013)	
and	the	‘dynamic	interplay’	(p.287)	between	its	elements	are	acOvated.		



Some	iniKal	findings		

	-	The	feedback	you	received	increased	your	
confidence	in	your	own	work		
 



− Through	the	video	feedback	did	JusOn	display	empathy,	respect	and	
support	and	the	diversity	that	they	bring	during	your	Ome	studying	
this	module?		

 

Some	iniKal	findings		



− The	video	feedback	you	received	is	transferable	to	other	
aspects	and	modules	of	this	course	and	your	own	broader	
learning	journey	

 

Some	iniKal	findings		



Some	iniKal	findings		
− Can	you	outline	how	this	type	of	interim	'video'	feedback	
(feedforward)	compared	to	other	types	of	feedback	you	
have	experienced?		

 



Some	iniKal	findings		

How	was	this	feedback	‘beSer’?	

‘Actually, it's the first lecturer who made 

video feedback, so I found it really 

helpful, as sometimes during the chat 
you might forget something, and 

especially it is helpful that you 

can watch it few times’ 

‘I found it very helpful to watch the video 
repeatedly while carrying out my 
assignment was easier to have a video 
playing than having to look at paper and 
try to read someone's�
writing’ 

‘I would have trouble retaining 
information in circumstances like 
feedback meetings so being able to 
look back over the video a few times 
and know exactly what is needed to be 
improved was fantastic ‘ 

‘I felt that because Justin took the time to make 
the videos I had to ensure I didn’t waste his 
time and work hard on the corrections. 
Especially during covid it was as good as 
if not better than in person feedback 
because I could rewatch the video’ 



Further	Areas	of	focus	
Dialogical	Feedback			

Feedforward,	Dia-logos,	Feedback	Loops,	
feedback	Spirals,	Shared	understanding	

The	avoidance	of	teacher	telling		
	

Feedback	theory		
Types	of	Feedback	

Defining	Video	Feedback	
(ScreencasOng,	audio	feedback,	
talking	head	video)	–	CommunicaUon	
process	theory		
Surface	vs	Deep	learning	

Care	theory		
Levels	of	care	
Trust		
Empathy		

Social	Prescence		
Social	affecOve	dimension		
Belonging	

	
	

Rami	&	Lorenzi,	2012;	Carless,	2006;	Sadler	2010;	Orsmond	et	al.	
2013;	Carless	and	Boud	2018;	Handley,	Price,	and	Millar	2011;		
Sadler,	1998,	Boud,	1992;	Harrington	&	Elander,	2003;	Sambell	&	
McDowell,	1998;	Higgins,	Hartley	&	Skelton,	2001;	Norton,	2004;	
Price	&	Rust,	1999;	O’Donovan,	Price	&	Rust	2000;	Rust,	Price	&	
O’Donovan,	2003;	Freire	1989,	Carless,	2020	

	

Koumi	2013;	Biggs,	1999;	Marton	&	Säljö,	1997;	Trigwell,	Prosser	
&	Waterhouse	1999),	Winstone	and	Carless	2020;	Mahoney,	
Macfarlane	&	Ajjawi	2019;	Filius,	de	Kleijn,	Sabine,	Prins,	van	
Rijen,	Grobbee,	2019;	Wood,	2021,		

	

Hyland	2000;	Taras,	2001;	Carless,	2013;	Liu	and	Carless	2006;	
Värlander	2008;	Nieminen	2020;	Barnacle	&	Dall’Alba	2017;	
Huang,	2012;	McAllister,	1995;	Winstone	Carless,	2020,		

	

	

Yang	&	Carless,	2013;	Winstone,	Baloo,	GraveS,	Jacobs	&	Keen	
2020;	Yale,	2019;	Kim,	Kwon,	Cho,	2011;	Xu	&	Carless,	2017;		
GraveS,	2020	



Shi[ing	paradigms		



Moving	from	F2F	to	remote		



Thank	You	-		feel	free	to	get	in	touch		

Justin is an Associate Professor the School of 
Policy & Practice in Dublin City University's 
Institute of Education 
 
Dr Rami is the former Associate Dean for 
Teaching & Learning and heads up the Further 
Education & Training Research Centre (FETRC) 
in the Institute of Education 
 
justin.rami@dcu.ie  



Elizabeth	Hidson,	Ian	EllioX,	Simon	Sheard,	Jemma	Bell	
Alison	Griffiths	&	Vikki	Wynn	

Video-enhanced	dialogic	assessment	

of	teaching	pracKce	porQolios	



InternaKonal	Teacher	EducaKon	Team		
PGCEs	in	EducaKon	and	Early	Years	Teaching	
Assessors	for	Assessment-Only	Route	to	QTS	

Ian,	Liz,	Simon,	Jemma,	Alison	&	Vikki	

Winners	of	the	Vice-Chancellor’s	Team	Award	20-21	



Today’s talk 
• Background	to	internaOonal	teacher	
educaOon	and	AOR	QTS	

• Background	to	Video-Enhanced	Dialogic	
Assessment		

•  The	Vice-Chancellor’s	Team	Award	20-21:	
the	VEDA	project	

• VEDA	processes	and	research	
•  The	voices	of	“Leon”	and	“Julia”	
•  Insights	so	far	
• Next	steps	and	food	for	thought	



The International teacher education 
context 
•  BriOsh	Teachers’	Standards	courses:	award	PGCE	not	QTS	(Qualified	Teacher	Status)	
•  InternaOonal	school	market:	60+	countries,	500+	schools;	650+	trainees	per	year	
•  QualificaOons	valuable	in	the	internaOonal	school	sector	

However…	

•  QTS	is	valued	in	some	countries	overseas	despite	its	UK-specific	licensure	e.g.	replaces	
exams	in	some	regions,	gold-standard	in	BSO	schools,	valuable	for	UK	naOonals	
repatriaOng	

•  Assessment	can	be	carried	out	in	overseas	schools	–	strict	regulaOons	–	known	as	the	
Assessment-Only	Route	to	QTS,	led	by	Ian	EllioS	



Image:		Travel #1837321 via	Clipart	Library	



Image:		Travis	Saylor	via	Pexels.com	



AOR to QTS during Covid à VEDA 
2020-21	-	Video-Enhanced	Dialogic	Assessment	
process	to	carry	out	lesson	observaOons	and	
assessments	enOrely	online	where	possible	

Video	lessons	and	
live-streamed	remote	

lessons	

Online	interviews	 Dialogic	summaOve	
assessment	process	



Where our VEDA idea came from 
Lesson	observaOon,	

formaOve	and	
summaOve	assessment	
are	pillars	of	teacher	

educaKon	

University	digital	
strategy	brought	in	

Panopto	and	Office	365	

Background	in	video-
enhanced	lesson	

observaKon	and	digital	
methods	

We	were	already	using	
Skype	but	Teams	

changed	the	landscape	

We	were	already	
moving	towards	using	
video	lesson	uploads	

Colleague’s	doctoral	
thesis	focus	à	dialogic	
assessment	in	Early	
Years	Teaching	



The Vice-Chancellor’s 
Team Award 20-21:  
the VEDA project 

Full	use	of	both	strands	with	Assessment-Only	Route	to	QTS	–	
a	12-week	process	à	research	as	well	as	pracOce	

Early	Years	Teaching	team	leading	
on	dialogic	assessment	

PGCE	EducaOon	team	leading	on	
video-enhanced	lesson	observaOon	



What a VEDA AOR assessment involves in practice… 

Evidence	

uploaded	as	

digital	porQolio	

–	reviewed	by	

assessor	

Lesson	

observaKon	–	

recorded	and	

live-streamed	–	

with	feedback	

MeeKngs	with	

mentor	and	

headteacher	

Online	viva-style	

assessment	



Methodology and ethics 
• All	research	that	contains	video	requires	a	deep	consideraOon	of	
ethics	–	this	shaped	what	we	were	able	to	ask	for	and	do	with	the	
data	beyond	what	we	needed	for	quality	assurance	

• Broadly	acKon	research	as	an	approach	–	cycles	of	development	so	
that	we	can	refine	VEDA	as	a	feasible	and	scalable	approach	

• Deeper	analysis	of	theoreOcal	elements	and	conceptual	frameworks	
involved	in	dialogic	assessment	and	inherent	mulOmodality	-	moving	
beyond	(or	more	deeply)	into	pracOce	



Processes and protocols 
SystemaKsing	the	process	to	make	it	clear	for	all	stakeholders	–	
always	the	potenOal	for	inspecOon!	

Data	protecKon	check	because	we	are	using	video	–	informaOon	
governance	and	GDPR	review	and	approval	by	the	university		

Developing	informaKon	for	school	leaders	about	the	way	that	
video	is	used	

Ethical	approval	for	the	research	component	



VEDA processes - evaluation and research 
•  As	part	of	evaluaOng	the	processes,	we	are	also	researching		

o  The	percepOons	of	the	assessors	about	the	process	of	VEDA	
o  The	percepOons	of	the	assessees	about	the	process	of	VEDA	
o  The	nature	of	the	dialogue,	in	order	to	understand	what	

evidence	of	pracOce	is	constructed	through	the	VEDA	process		

•  Using	data	that	is	acOvely	collected	for	the	assessment	process:	
o  The	video	recording	and	transcripOon	of	the	VEDA	interview	
o  Sight/sound	of	the	documents	and	videos	that	may	be	

referred	to	or	explored	during	the	process	of	the	interviews	
o  The	video	recording	and	transcripOon	of	the	follow-up	

interviews	for	feedback	as	well	as	research	



Video-enhanced lesson observation 
Observing	

•  The	impact	of	
what	the	teacher	
is	doing	on	what	
the	students	are	
doing	

•  Pedagogical	
moments	

Feedback	on	

•  Teaching	
strategies	

•  Subject	
knowledge	

•  Behaviour	
management	

…etc.	

Image: CDC via Unsplash	



Panopto	+	Box	+	Canvas	+	Teams	



Video-Enhanced Dialogic Assessment 
Video-enhanced	lesson	
observaKon	

•  Lesson	is	video-
recorded	

•  Reviewed	by	both	
teacher	and	observer		

•  Process	of	video-
sOmulated	recall,	
reflecOon	(Nind,	2015)	
and	dialogue,	plus	
wriSen	feedback	

Dialogic	assessment	

•  Candidate	collates	
por}olio	of	evidence	
for	summaOve	
assessment	

•  Candidate	and	assessor	
explore	and	discuss	
evidence	and	pracOce	
in	a	shared	online	
dialogic	space	(Wegerif,	
2007)		



Indicative data: “Leon” and “Julia” 
Teaching	online	in	Middle	East	

On	the	VEDA	process:	
•  “I	had	all	of	my	materials	available	to	
me	on	the	computer.	So	even	if	you	
were	to	ask	me	something	that	I	
hadn't	been	prepared	for,	I	was	
thinking,	OK,	well,	I	hadn't	actually	
submiSed	that	evidence.	But	let	me	
show	you	this	lesson	plan	that	I've	
done	three	weeks	ago	or	let	me	show	
you	something	else.”	

Teaching	live	in	England	

On	the	VEDA	process:	
•  “You	know,	it	was	quite	normal.	
It	was	like	meeOng	a	friend,	just	
having	a	chat…	I	don't	think	I	will	
be	I	will	never,	ever	be	afraid	of	
any	interviews	because	you	have	
shown	me	the	best	example	of	
how	it	could	be,	even	if	it	is	
online.”	



Julia: a first pass through the 
standards lens 
Let's	have	a	li3le	conversa4on	around…	how	do	you	get	to	know	your	classes	
so	that	you	can	try	and	make	sure	that	your	teaching	involves	everybody?	
•  So	the	first	thing	that	I	try	is	to	familiarise	[myself]	with	the	students’	
names…	the	ones	who	are	doing	really	well,	the	top	ones,	I	can	remember	
very	well,	I	can	really	remember	where	the	naughty	ones	are;	the	middle	
ones	I	take	Ome….I	get	to	see	them	only	once	a	week.	It's	not	like	other	
subject	lessons	that	see	them	every	day.		

•  Apart	from	that,	when	I	meet	them	in	the	school	grounds,	on	duty	during	
break	duty…	talk	to	them.	You	know,	that	has	helped	me	to	establish	a	good	
relaOonship	with	them…	



Leon: on video-enhanced lesson 
feedback 
“in	terms	of	the	of	the	depth	of	the	feedback,	it	was	it	was	more	
minute	by	minute	that	I'm	used	to	seeing.	And	it	was	more	helpful.	

I	just	felt	that	it	is	very	clear	that	you	are	…used	to	giving	feedback	as	a	
profession	almost.	And	it	felt	like	a	very	professional	set	of	feedback,	
almost	as	if	I'd	gone	to	a	professional	feedback-giver.”	



Leon: perceptions of VEDA 
“There	were	lots	of	quesOons	that	made	me	think,	
oh,	yeah,	actually.	And	so	let	me	give	you	an	
example.		
	
One	of	the	quesOons	I	haven't	been	able	to	get	out	
of	my	mind	is:	how	do	you	know	that	you	have	every	
pupil	engaged	in	the	lesson?	And	that's	just	like	a…	
it's	a	simple	quesOon	from	your	side,	but	it's	really	
something	that's	on	my	mind	since	the	assessment	
process.	
	
Even	though	it	was	it	was	essenOally	an	audit	of	my	
skills,	I	took	away	points	that	I	thought	of	learning,	
learning	points,	if	you	like,	from	your	quesOons.”	



Insights from research so far 
•  Valuable	process	allowing	insight	into	pracOce	from	
both	parOes	

•  Full	scale	VSRRD	not	always	possible	within	the	Ome,	
but	access	to	video	enhances	the	quality	of	discussion	
and	development	points	–	food	for	thought	about	the	
role	of	video	–	less	than	expected,	but	research	shows	
that	this	is	not	unexpected	

•  TangenOal	benefits	to	the	team	e.g.	informing	recent	
CPD	on	video-enhanced	observaOon	and	feedback	

•  What	is	happening	in	the	‘dialogic	space’	feels	very	
powerful	and	empowering	



Impact in our practice – VEDA is here to stay 
1.   IMPROVED	PRACTICE:	We	developed	protocols	and	processes	to	integrate	VEDA	on	

a	pracOcal	level.	We	find	that	this	is	already	impacOng	on	the	culture	of	the	courses	
and	has	noOceably	increased	the	level	of	professional	discussions	

2.   DIALOGICALLY	CONSTRUCTED	EVIDENCE:	Our	ideas	of	‘evidence’	have	become	
more	sophisOcated	and	holisOc	based	on	beSer	quality	dialogue	and	professional	
judgments	

3.   ‘’PANDEMIC’	PEDAGOGIES:	Our	research	was	driven	by	the	challenges	of	distance	
learning	but	we	see	it	as	having	wider	implicaOons	for	assessment	in	the	post-
pandemic,	hybrid	learning	environments	



Next steps for our team research 
• ConOnue	data	collecOon	
•  Transcripts	will	need	coding	and	themaOc	analysis	to	fully	
explore	as	we	conOnue	data	collecOon	

•  It	is	easier	to	see	the	pracOcal	developments	that	need	to	
be	made,	and	idenOfy	how	to	develop	the	wider	team	
around	the	process	

•  The	deeper	theoreOcal	insights	will	take	Ome	to	analyse	
and	disOl	–	the	research	sOll	feels	at	a	very	early	stage	



Final points to take away 

PLAY	TO	YOUR	STRENGTHS	
–	we	used	Covid	to	push	our	
ideas,	but	focused	very	
much	on	the	process	as	well	
as	the	outcome,	using	our	
research	skills	to	reflect	on	
and	review	every	step	–	
scalability	is	our	current	
focus	

1	
CREATIVE	PEDAGOGY	–	“If	
you	always	do	what	you’ve	
always	done,	you’ll	always	
get	what	you’ve	always	got”	
–	we	didn’t	assume	that	the	
way	we	had	done	things	
was	the	only	way	–	we	took	
the	chance	to	take	some	
‘risks’	

2	
MAXIMISE	TECHNOLOGY	–	
video,	the	VLE	and	data	
storage	were	the	tools	of	
our	internaOonal	work	but	
this	was	the	first	Ome	we	
could	really	bring	everything	
together.	We	didn’t	need	
anything	different	but	we	
did	need	to	do	things	
differently	

3	



Thank You 

Ian,	Liz,	Simon,	Jemma,	Alison	&	Vikki	
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